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FOREWORD

The fourth issue of the ILEJ contains articles on listening and reading skills
(William Cheng, Margaret van Naerssen and Graham Low), on teacher
education and educational changes (John Clark and Tian Ben Na) and on
language learning and teaching problems that can arise because of the in-
fluence of dialects (Lee Hok Ming and Liu Shu Xin). There is also a dis-
cussion of recent developments in Chinese language teaching in Hong
Kong (Au Yeung Yu Wing), a description of a dictionary use survey which
has been carried out by the City Polytechnic of Hong Kong (Andrew Taylor)
and a summary of an experiment in which micro-computers are exploited in
a writing skills course (Frances Leung). There is one article which draws
attention to the differences between the perceptions and expectations
which Hong Kong and Macau students bring to the classroom, and the view
of the teaching-learning situation held by teachers using a communicative
language approach (Carol MacLennan). There is also an article on language
and teaching problems that are related to “the inherent conflicts in °
secondary school TEFL” (Brian Tomlinson).
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CINDERELLA GOES TO THE BALL OR LISTENING
COMPREHENSION COMES INTO ITS OWN
William Cheng

The title owes its inspiration to an article by Tom Hutchinson in World
Language English 4:1, 1984: “Making Grammar Work More Creative, or The
Sad Tale of Grammarella”. Hutchinson argues that grammar, “a thorough
generation knowledge of the system of the language”, has sat neglected, like
Cinderella, unable to go to the Communicative Ball”. | do not think | need to
draw a parallel between the “fairy tale” which acts as preface to his article
and the status of listening comprehension since the latter has long been
called the “orphan” of linguistics. Emile Curfs, who wrote “Listening
Deserves Better” in MET 9:3, 1982, states that listening is the Cinderella of
the activities in a language class.” The purpose of this paper is to look at
some of the recent developments in the teaching of listening comprehension
and offer some practical suggestions to language teachers and teacher
trainers. | shall focus on the local context but | trust that what is said will also
be of relevance to the teaching of listening comprehension in the ESL/EFL
context in other regions.

Listening—a neglected skill

In the heyday of the Oral-Structural Approach, the speaking skill received
the lion’s share of attention and minimal pair drills, pattern practice and
dialogue work were the order of the day. Very little research was done on the
listening process or on how listening comprehension could best be taught.
This is not to say that listening comprehension was not tested in public
examinations. The TOEFL Examination has for a long time included a
listening component. The Use of English Examination conducted by the
University of Hong Kong includes a test on listening comprehension.
However, even in the post-oral approach period and up to the late 1970's
listening comprehension materials consisted mainly of spoken texts followed
by comprehension questions. It is interesting to note that Mary Underwood
pointed out in 1978 that “If the recognition of the value of listening practice
can be accompanied by a major swing away from listening followed by
testing of comprehension towards a real effort to teach listening skills, much
will be gained by our students”. One of the reasons for this was the fact
that linguistics had been preoccupied with the study of other aspects of
language. An upsurge of interest in psycholinguistics and discourse analysis
brought about a refreshing change and a much clearer picture of what is
involved in the listening process has emerged. Gillian Brown’s (1977)
Listening to Spoken English, for example, has done much to increase our
knowledge of discourse features in informal English and how a good listener
is able find his way through the apparent chaos of spontaneous utterance.
Later writers such as Munby for example, have even proposed a detailed
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list of listening skills. Such a taxonomy can help materials writers to design
more appropriate materials to teach rather than test listening skills. Howard
Thomas (1982) gave a lucid survey review of nine books of materials for
developing listening skills showing how the “new wave” materials offer
something much more “powerful” in learning terms than the limited
exercises in texts which were used for testing comprehension only”. In a
session entitled “a survey of listening games and activities” which | gave
at a summer course conducted by the English Language Unit of the Chinese
University of Hong Kong in July this year, | asked the members to note what
additional materials had been published since 1982. The following is a
partial list of materials now available.

Title Author Publisher Year

Basic Listening John McDowell Edward Arnold 1982

and Sandra Stevens (Reprinted

1984)

Better Listening 1 and 2 Mary Underwood  OUP 1985

Are You Listening? Wendy Scott OUP 1983

New Access Listening4 D. H. Howe and OUP 1984
Gordon McArthur

New Access Listening5 D. H. Howe and OUP 1985
Gordon McArthur

Access Today D. H. Howe and OUP 1986
Listening Practice Gordon McArthur

Active Listening R. R. Jordon Collins 1984

Cinderella is getting ready for the ball.

Listening comprehension in ESL/EFL, with special reference to
Hong Kong

Jack Richards (1983) in his article “Listening Comprehension: approach,
design and procedure” points out that research in psycholinguistics, sem-
antics, pragmatics, discourse analysis, and cognitive science has provided
information on the nature of listening comprehension. However, he also
points out that “there is little direct research on second-language listening
comprehension”. One of the most recent articles on the subject: “Developing
Listening Fluency in L2: Theoretical Principles and Pedagogical Considera-
tions” by Patricia A. Dunkel (1986) stressed the importance of listening
comprehension in L2 instruction. To quote from the article: “The advocates
of the comprehension approach to L2 acquisition suggest that listening
comprehension should be the focal methodology in foreign/second
language instructions, particularly at the initial state of language study.”
Patricia also refers to J. Morley’s view that extensive listening is one of the
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“convergences on common focal points” concerning second language
learning/teaching shared among L2 researchers and materials developers
today. This emphasis in the importance of listening comprehension is most
welcome. There is. however, not much additional information on research
into listening comprehension in the ESL context. The writer refers to the
psycholinguistic research of Bransford, Johnson and Anderson which
highlights the part that background information plays in listening compre-
hension. This is emphasized by many other specialists who stress that one’s
“knowledge of the world” helps one to comprehend a message and practice
materials should include this aspect. With regard to the question of strate-
gies used by efficient listeners and the design of task-based listening
activities, she mentions quite a number of useful activities, some of which
can also be found in the writings of S. Rixon (1981) and Penny Ur (1984).
The article is interesting and useful from the pedagogical point of view but
does not encompass much new ground.

Coming to the local scene, one could say that interest in listening
comprehension came about as a result of the introduction of a listening
component in the Use of English Examination. One of the earliest locally
produced books on listening comprehension was the one written by
Nancarrow. Like workbooks for “teaching” cursory reading, listening com-
prehension books focus on practice for examination purposes and few of
them focus on teaching the enabling skills (or strategies). With the introduc-
tion of a listening test in the HKCEE in 1985 workbooks containing more
interesting and purposeful tasks began to appear and publishers now
compete in producing listening materials and workbooks.

With regard to research on listening comprehension, very little has been
done by research students or teachers. One MA. Ed. student of the Chinese
University, School of Education, Ms. Lui Ling-yee, completed a thesis
entitled “The Effect of Accent, Note-taking and Speech Rate on Listening
Comprehension” (1981). | am not aware of other MA. Ed., or M. Phil.,
theses on the subject. However Dr. Joseph Boyle of the Chinese University
has done some impressive research on factors affecting listening comprehen-
sion. His findings are mentioned in an article with the same title in English
Language Teaching Journal 38:1 (1984). Since this is a Hong Kong study,
the information provided will be extremely useful for those involved in the
teaching and testing of listening comprehension, including teacher trainers.

The listening comprehension process

Despite awareness of the central importance of listening comprehension in
communication, it is true to say that our knowledge of the process of
comprehension is still sketchy. In an article in Cross Currents entitled
“Psycholinguistics and Listening Comprehension for the ESL Classroom”
John T. Crow (1984) points out that there are four steps in the listening
comprehension process:
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The placing of the verbatim content of the utterance in short-term
memory.

Chunking thought groups into single units of information i.e. per-
forming a constituent analysis on the verbatim content of short-term
memory.

Extracting the propositional content of the constituent and placing it
in long-term memory.

Crow points out that by this stage “short-term memory is purged and
the verbatim content is lost”; however the gist of the message is
retained.

The above is an over-simplication but Crow maintains that the model is
sufficient for the classroom teacher. For those who prefer diagrammatic
representations, a model given by Douglas McKeating (1931) and one by
Maley (1978) are lucid and useful.

Some problem areas for ESL students
A few of the important problem areas are listed below:

1%

The transitory nature of speech

This is one of the basic differences between speech and writing. A
reader can alway backtrack and reread what he does not understand,
but not so with speech, unless it is recorded. This is what makes it so
difficult for the non-native speaker when he has to listen to a message
in English. All too often he misses a word or a phrase and is not able to
use other linguistic cues and his knowledge of the world to complete
the message. The feeling is often one of frustration. “I must under-
stand every word or | cannot understand anything” is the cry of
despair, whereas the proper attitude should be “If | understand the
main message, | do not have to understand every word.”

The problem of accents

Even adults and fluent L2 speakers of English seem to look on accent
as a major difficulty in the comprehension of spoken English. | once
acted as interpreter at a meeting organised by the Fellowship of
Evangelical Students. A number of speakers from different regions
gave short messages. Different varieties of English were spoken. | was
surprised when | was congratulated on being able to interpret
messages spoken in a variety of accents. On reflection | could
understand why they made such a remark. | had been exposed long
enough to American, British, Scottish, Irish, Australian, Indian and
Singaporean English to enable me to comprehend a wide variety of
accents, but | can see how one exposed to only one variety of
English accent will have difficulty adjusting to other accents. For
example, | had considerable difficulty in comprehending the speech
of one or two of the participants in the film “Communication Games
in the Languages Classroom”.
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Speed of delivery
Most students say that native speakers speak too fast. This Is a
well-known fact and even the BBC Overseas Service and the Voice of
America take note of this and ask the broadcasters to slow down their
speed of delivery. On the other hand, it is necessary to train students
to get used to the speech of a native speaker speaking at normal rate
of delivery if they are to learn to communicate with expatriates after
leaving school.
Phonological problems
These are problems such as phonemic contrasts, vowel reduction,
reducing of ending, juncture and shifting of stresses. Books on
pronunciation teaching contain some examples. Unfortunately, it
would appear that many of these aspects are not systematically
taught in English language courses.
Selective listening
The native speaker listens selectively; he searches for ideas and
imposes a structure on the stream of sounds he hears. He does not
attempt to listen to every word. The ESL student who is not trained to
listen selectively will strain to hear every word, with the result that
listening becomes a mental and physical strain and the message
becomes unintelligible because his short-term memory is over-
loaded.
Insufficient knowledge of the characteristic features of speech
Most ESL students do not have sufficient knowledge of such char-
acteristic features of spoken English as redundancy, pauses, hesita-
tion features circularity, etc. The efficient listener uses his knowledge
of such features to help him process meaning. He is aware, for
example, that important information is conveyed through loudness,
stronger stresses, slower speech as well as rephrasing and repetition,
whereas greater speed and shift to lower intonation key are usually
indication of unimportant information. This is a much neglected area
in the teaching of listening comprehension.
Intonation
In spoken English, intonation is used to convey emotion, structure,
discourse and underline important information. ESL students often
miss the subtle nuances conveyed through intonation. This is another
area worth looking into when designing materials for teaching
listening comprehension.

| mentioned earlier Dr. Joseph Boyle's very useful article on factors
affecting listening comprehension. Teachers are urged to consult his
article when designing teaching strategies to overcome difficulties
students encounter in learning to develop skills in listening com-
prehension.
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Listening comprehension: enabling skills
At the beginning of the paper, | mentioned the importance of teaching the
various sub-skills (or strategies) needed for efficient listening. Various lists
have been proposed (Rivers 1968, Munby 1978, Methold 1980, Richards
1983). Richards’ taxonomy includes 33 micro-skills for conversational
listening and 18 for academic listening (listening to lectures). The Hong
Kong Secondary School Syllabus (English) lists the following inventory for
stages lll and IV.

Stage III:

1. To discriminate between similar speech sounds, homonyms, stress
and intonation patterns.
To get the central idea(s) or the main theme.
To distinguish main ideas from supporting ideas and to grasp details.
To make inferences.
To use contextual clues to deduce word meanings.
To understand instructions and follow directions.
To recognise the speaker’s intention.
. To predict what will follow.
tage |V:
To abstract relevant content, and to distinguish facts from opinions.
To identify differences between similarly-worded statements.
To adjust to the speaker’s voice, accent and style.
To judge relevancy.
To evaluate accuracy of new information against one’s prior know-
ledge.
To judge validity and adequacy of main ideas.
To understand the difference between connotative meanings and
denotative meanings.
To identify speaker’s attitudes and to judge how far the speaker has
achieved his purpose.
To recognise self-contradiction in what the speaker says.
To be aware of persuasive devices used by the speaker and to get
meaning from imagery.
Not all the skills are of equal importance; some require more extensive and
intensive teaching. The teacher should have a proper plan for introducing,
teaching and review of the skills.
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The question of purpose and area of use

It is necessary for teachers and materials developer to consider the language
appropriate to academic or occupational purposes as well as the area of use.
Furthermore, materials readily available to Hong Kong students should also
be noted. The following list extracted from a paper received from the
Examinations Authority should be of use to teachers and materials
developer.

21



Material Category Area of Use

(a) 1. Academic Purposes —Talk, lecture, panel or group dis-
cussion etc.
(a) 2. Occupational Purposes —Surveys, reports, meetings, inter-

views, messages, promotional
material, discussions, a committee,

etc.
(b) 3. Using the media for —News broadcasts, weather fore-
information casts, sports results, special

announcements, interviews, panel
discussions etc.

(b) 4. Entertainment —Excerpts from films/radio/tele-
vision: tapes and records

(b) 5. Dealing with official and —Rules, regulations and procedures,
semi-official bodies official announcements

(b) 6. Visiting places of interest —“What's On” programmes, talks,
interviews, discussions

(b) 7. Social interaction with  —Introductions, apologising, com-
native and non-native plimenting, complaining, praising,
speakers of English etc.

(b) 8. Travelling and making —Travel agents descriptions of
travel arrangements itineraries, tourist guide descrip-

tions, travellers’ reports.

(b) 9. Shopping and using —Product descriptions, advertise-
services ments, sales promotions

Games and activities for developing listening comprehension skills
Teachers should read the very useful survey article “Recent materials for
developing listening skills” by Howard Thomas (1982). Other useful articles
Include:

Author Title Journal

R. White Listening Comprehension and Modern English
Note-taking Parts | and || Journal 6:1, 2

Alan Maley The Teaching of Listening Modern English
Comprehension Skills Journal 6:3

J. McDonough  Designing Exercises for - Modern English
Listening to Lectures Journal 6:6

Emile Curfs Listening Deserves Better Modern English

Journal 9:3
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Author Title Journal

M. Geddes & The Use of Semi-scripted Audio-visual Language
R. White simulated Authentic Speed Journal 16:3
and Listening Comprehension
W. Belle Towards a Classification of Audio-visual Language
Listening Comprehension Journal 16:8
Exercises
J. Richards Listening Comprehension: TESOL Quarterly 17:2
approach, design and pro-
cedure
S. Rixon The Design of Materials to ELT Document,
Foster Particular Listening Special, 1981 The
Strategies Teaching of Listening
Comprehension

Penny Ur's (1981) Teaching Listening Comprehension is the best re-
source book on the subject and contains a wealth of useful ideas on
teaching listening comprehension. | have included as an appendix a list of
activities taken from E. Curf’s article and some suggestions mentioned in
Penny Ur’'s book. The list was originally given out as part of a questionaire to
Dip. Ed. students to find out what activities they have used and which
activities mentioned are considered useful. | trust such a list will be of use to
teachers.

Many of the activities mentioned in the articles and the appendix require
the use of taped materials or talks/lectures given by the teacher. Since
listening comprehension is only one side of the communication process, we
should also introduce activities requiring accurate communication of in-
formation between students. A number of this type of activities can be found
In such books as Bring the Lab Back of Life by Philip Ely (1984). Drama
Techniques in Language Learning (new edition) by Alan Maley and Alan
Duff (1982) and Communicative Ideas by David Norman et al. (1986). A
few examples will be given in the talk.

Some tentative suggestions for teaching trainer

Because listening comprehension is such an important skill, TESL courses

should include a component on teaching this skill. The following suggested

topics are offered for the consideration of teacher trainers.

1. The process of comprehension.

How much a trainee has to know depends on several factors, e.g.
whether he is a graduate or a non-graduate, and whether he is being
trained to teach upper or lower forms in a secondary school. The basic
facts should be taught to all trainees but the graduate teacher who
will be teaching higher forms should be encouraged to read such
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books as G. Brown's Listening to Spoken English and some of the
materials listed under “Background Reading” in Penny Ur’s Teaching
Listening Comprehension. Dr. J. Boyle's article “Factors affecting
listening comprehensions” also contains a useful list of books and
articles for background reading.
The difference between speech and writing.
The characteristics of spoken English and how to exploit materials
containing examples of such characteristics. A useful illustration is
found in “The Design of Materials to Foster Particular Listening
Strategies” by S. Rixon in The Teaching of Listening Comprehension,
ELT Documents, Special, 1981.
4. General principles of teaching listening comprehension, with special
reference to ways of developing skills.
Selection of suitable materials for teaching listening comprehension.
Varieties of listening practice, including information transfer ex-
ercises, exercises focusing on anticipation and prediction, listening
games, problem-solving exercises, note-taking exercises etc.
7. How to provide feedback.
All too often teachers merely check the answers in the workbook. An
additional task is to find out how students arrived at the answer.
Teaching students how to listen and make use of different cues is
Important.
8. Exploiting different materials mentioned previously under area of use.
9. Designing one's own listening comprehension materials.
10. Opportunities for developing listening comprehension skills outside
the classroom.
| have given a brief survey of some of the problems and the variety of
resource materials now available. Teachers, teacher trainers and materials
developer must all work together to help develop this important skill so that
our “Cinderella” can go to the communicative ball.

W N

® o

References

Boyle, J. (1984), Factors Affecting Listening Comprehension in English
Language Teaching Journal 38:1

Brown, G. (1977) Listening to Spoken English. Longman

Crow, J. T. (1984). Psycholinguistics and Listening Comprehension for the
ESL Classroom in Cross Currents 9:1:29-36.

Curfs, E. (1982) Listening Deserves Better in Modern English Teacher
9:3:11-14.

Dunkel, P. (1986) Developing Listening Fluency in L2: Theoretical Prin-
ciples and Pedagogical Considerations in 7The Modern Language Journal
70:2:99-106.

Ely, P. (1984). Bring the Lab Back to Life. Pergamon.

Lui, Ling-yee (1981). The Effect of Accent, Note-taking and Speech Rate
on Listening Comprehension. Unpublished MA. Ed. dissertation, School
of Education, the Chinese University of Hong Kong.

24



Maley, A. (1978) The Teaching of Listening Comprehension Skills in
Modern English Teacher 6:3:6-9.

Maley, A. and Duff, A. (1982). Drama Techniques in Language Learning
(new edition). Cambridge.

Methold, K. (1980). Some Aspects of Developing Listening Skills in The
English Bulletin 7:3:12-16. Education Department, Hong Kong.

McKeating, D. (1981). Comprehension and Listening in The Teaching of
English as an International Language: A Practical Guide (Gerry Abbot and
Peter Wingard, eds.). Collins.

Munby, J. (1978). Communicative Syllabus Design. Cambridge.

Richards, J. (1983). Listening Comprehension: approach, design and pro-
cedure in TESOL Quarterly 17:2:219-2309.

Rivers, W. (1968). Listening Comprehension in Teaching Foreign-
Language Skills pp. 135-159. University of Chicago Press.

Rixon, S. (1981). The Design of Materials to Foster Particular Listening
Stategies in ELT Documents, Special The Teaching of Listening Com-
prehension pp. 69-105.

Thomas, H. (1982). Recent materials for developing listening skills in
English Language Teaching Journal 36:3:192-199.

Underwood, M. (1978). Using Authentic Materials for Listening Com-
prehension in EFL Bulletin 1:5-7.

Ur, P. (1984) Teaching Listening Comprehension. Cambridge.

Appendix
Teaching
Listening
Compre- Activities
hension Used Useful

2.1 The teacher uses cuecards, or any
other kind of visuals, says a word and
holds up or points to a visual. If the
word identifies the visual the pupils
mark true on their papers, if not they
write false.

2.2 For a useful minimal-pair listening
exercise the teacher can distribute
sheets with drawings of objects (e.g.
a mouse/a mouth, a bear/a pear,
eyes/ ice etc.). As he pronounces one
of each pair, the pupils indicate
which of the two they hear.

2.3 Another minimal-pair exercise, which 3841
requires much less preparation, iIs to
ask the pupils to write 1 when they
hear /t/ and 2 when they hear /d/
while the teacher reads one of each
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2.4

2.5

2.6

287

2.8

2:9

210

244

212

pair: two/do, town/down, side/sight
etc. Similarly with other contrasting
sounds.

Pupils have a list of 10 to 20 words
(peas/peace, plays/place etc.) and
number the words in the order they
hear them.

Pupils listen to a number of plurals or
past tenses and put them in the right
column, marked /s/ /z/ /t/ /d/.
Visual cues can be used not only to be
identified with words (see 2.1) but also
with sentences, descriptions and stories.
Magazine cut-outs can be very useful
here. Pupils listen to a sentence/des-
cription/story and indicate whether or
not it fits a visual cue.

Pupils listen to names of people,
streets, squares etc. and on paper
they underline the stressed syllables.
Pupils listen to groups of four words,
e.g. should/would/food/stood/and
put a cross by the odd man out.
Pupils draw a number of clock faces
and put in the hands as directed by
the teacher. After the results have
been checked the drawings can be
used for oral or written practice of
telling time.

Pupils are instructed to draw, or com-
plete, a picture, e.g. draw a room with
a table in the middle, a cat under the
table, a vase on the table, six tulips in
the vase etc.

This exercise can be made more

complicated at advanced levels.
Pupils are given a street map. They
mark the route to somebody’s flat
according to the instructions on the
tape or read by the teacher.
Pupils are given a set of pictures of
people and then select the picture
that corresponds with the description
they hear. The same can be done with
pictures of houses, cars etc.
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80-1

101-3

65-6

55-66

Useful



2.13

2.14

2319

2.16

217

2.18

2119
2.20

2521

2:22

2523

Pupils have a selection of coloured
shapes and arrange them according
to the instructions they hear, e.g. no.
1 is a red triangle, no. 2 an orange
circle, no. 3 an orange triangle etc.
The teacher reads a simple detective
story. Ten events occur in this story.
The pupils are given ten sketches
depicting each of the events. While
they listen to the story they write
down the numbers of the pictures in
the proper order.

Pupils identify sounds on tape, e.g.
animals, traffic noises, sounds in or
around the house.

Pupils identify sounds, some of
which are not all that clear. Pupils
use: | think itis...ltmay be ... I'm
sureitis. ..

Pupils listen to tape and fill in gaps in
a story or dialogue in which weak
forms have been deleted.

Pupils listen to tape and fill in gaps in
a story or adialogue in which preposi-
tions or verb forms have been
deleted. Pupils are familiar with the
text.

Pupils listen to tape and fill in gaps
according to Cloze Procedure.

Pupils listen to an interview with a
pilot (farmer, artist etc.) and are pro-
vided with a grid in which they record
the relevant information, e.g. two
columns for advantages and disadva-
ntages of his job.

Pupils have a map of Scotland. They
listen to somebody describing his
journey. They draw in the journey.
Pupils listen to a story with deliberate
mistakes (content mistakes, not
structural ones). Pupils spot the mis-
takes, orally or in writing.

Pupils listen to ten bits of information
about departures and arrivals of
buses, trains or planes. On paper they
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71-3

89-91

1424
116-21

80-1

92

Useful



2.24

2.25

2.26

2:24

2.28

2.29

2.30

also have ten pieces of information,
some of which do not tally with what
they hear on the tape. While listening
they indicate right or wrong.

Pupils listen to a conversation
between two housewives. In a grid
they put down all sorts of informa-
tion, e.g. newspapers they always
read, TV programmes they like or dis-
like, parttime jobs they have etc.
Pupils listen to scraps of conversation
iIn a shop. In a grid they indicate
whether the speakers are complain-
Ing or apologising, selling or buying,
nervous or at ease, angry or pleased,
formal or informal.

Pupils listen to a detective question-
Ing some suspects. Pupils are asked
to spot conflicting evidence. A grid
with indications of times, places,
people they met etc. will again come
In handy here. Pupils work in groups.
Pupils listen to six people being in-
terviewed after a meeting. They have
been talking about a protest march
against the building of a motorway
right through their village. Pupils
indicate in a grid whether the inter-
viewees are sympathetic or unsym-
pathetic, reluctant or willing to
join the march, interested or not
interested.

Pupils listen to a story or monologue
containing a straightforward narra-
tive. The sentences have been
scrambled and the pupils are asked to
rearrange them in a logical order.
Pupils preferably work in groups.
Pupils listen to tape and after
listening they are given writing or oral
assignments, e.qg. do they agree or
disagree with what was said on the
tape?

Pupils listen to story or dialogue and
are given sheets with true/false, Mc
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Listening

Compre- Activities
hension Used

118-9

45-50

634

134-5

Useful
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