answers do play a useful part for self-study), we, teachers have .
to do some'thing to prevent our pupils from forming the habit
of looking for answers before they try out the questions. Not
that we do not like our pupils to check up their solutions, ‘we
feel that enswers must be checked in a proper way—ly substitut-
1on in solving equations, say. |

One practical suggestion is to give a few supplementary
questions every time our pupils are set to work. These questions
should be of the same nature as thcse in tte text. They may
be given on the blackboard or better, printed before the lesson.
Of course, no answers should be given. The sources -of such
auestions are p'enty at hand, as they may be thecse questions
obtained from text books other than the one used in school.

Another mezns may be he'pful and that is to give tests
as frequently as possible. In order to ensure thet our pupils
know their work, a test may be given after a topic or a
subsection of it has been covered. Or in case the word ‘“test”
may frighten many a pupil, the test may be regarded as an
extra exercise which may be carried out either at home or in
class.

It is thought better to discourage our pupils to look at
the answer provided by the book than to encourage them.
One way' of doing so is to point out, when there is a chance,
the vnnecessary simplification in answers. For instance, in the
question of making k the subject of the formula n =15k, a

- [ 2 -
result of k = —— is just as good as —=— : a+ S is the
1% 3 a
az+1 . i - o Sy ;
same as —— in a question of a similar nature. If our pupils

can be trained to work independently, one part of our aim of

teaching mathematics is achieved.

—_—8 —
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MATHEMATICS CORNER

Don't turn to the back of the boak for answers
by H SO

Much against the pleasure of every teacher of mathematics,
a pupil, when asked to do his exercise 1n the subject always
looks at the back of the book for the answe-s before he sets
forth to find them. (Most English text books on Mathematics
provide answers to the questions in the exercises). This habit
is not uncommon among our pupils in sacondary schools where
English text books are uszd. There are, of course, reasons why
ANSWETS are provided in text books, but our pupils ncver see.
to their merit and often find the solution from the answer instead
of getting the result by way of solving the problem. They are
not learning Mathematics in the proper way. Gradually they
lose confidence in doing their work; they must know the answers
beforehand and hence reap the fruit of failures in tests and
examinations. What they are really doing 1s to show that the
answers given l?y the book are correct. They do not realise
+hat the answevs given may sometimes be wrong!

The suggestion that the part on answers should be deta-
ched from our pupils’ text books meets no approval from both
parents and pupils and. no teacher is willing to apply force In
this act of destroying or damaging others’ properties. * On the
contrary, the' less-efficient members of our professioh enjoy having
this part in the text books. They say: “As the answers in the
exercise books are correct, we just tick them. It makes our
job easier!” They do not pause 10 think that the correct
answer may be obtained in a wrong way.

Seeing that text books can never be abolished and having
no power to stop the publishers to produce text books with

answers (in fact, some publications are without answers and
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._. To conciude with

that we sho_uld bear in ®

L : W there are some points_
- ! =

Q%. mind when we make use-
= of match-stick drawing

in teaching. Firstly, we

= ~ should only use them as
: aids from time to time,

/%‘; - for anything that 1is

repeated too frequently

 become a monotony.
Secondly, we should draw with colour chalk as much and as
‘easonably as possible because the sketches will be more arresting
and appealing to the pupils. Lastly, it 1s better to have a - visual

picture or perhaps a simple sketch before we attempt to draw the:

sketch on the bo:rd for use.




-suitable teaching aids. Of all the teaching aids that are commonly
employed in the course of teaching, match-stick drawfngs are
the simplest and quickest to prepare. To a teacher who cannot
find enough time on his hand to prepare elaborate aids, simple

sketches drawn on the board are a grezt help.

However this picce of writing is not meant to illustrate
the use of match-stick drawirgs in teaching but to arouse in
the readers an interest in using them as the” simplist aids.

Unlike other teaching aids the teacker will find an economy in

time and money when he makes use of such drawings in teaching.
Sometimes a simple sketch drawn on the board by the teacher
at the appropriate moment can achieve remarkable results. Small

children usually show great interest and wonder at the teacher’s
simple and quick drawings. Moreover the layout of the drawirg
is brought to their notice and consequently they can understand

and perhaps appreciate much better. Very often suggestions

may be taken in from the pupils. The teacher, for example may
ask as he is building up the picture: ‘What is the best colour
for her skirt?” It is also good activity to ask some pupils to
help to build up th: picture if it is simple enough. It is very
true that a non-artist will have confidence if he starts collecting
sketches and practising drawing them from time to time. After

all it i1s good fun to be able to draw.

In the teaching-of oral or written compostion match-stick

drawings can sometimes be taken as a substitute {or wall pictures.

Of course the sketches must be simple and within the pupils’

experience. The followinz tketches may serve as an example.

a b

-.._.,4.._




has in mind to showh‘them.

5

Secondly, the picture must be big encugh for all the
pupils to see clearly. It is quite useless to show a picture the-
size of which is equal to one shown In the text book. But
how are we to get so many large pictures? The projector
comes to our help, for wé can enlarge p:ctures to a size which-

can be seen from any part of tke class.

Thirdly, colour 1s an essent'al point, the picture used
must be colourful so that as soon as it-is being brought forth,

the interest-of the class 1s inmediately aroused.

Fourthly, a Geography teacher must take care that the:
picture he uses ﬂlustrates the rzal thing. For example, a photo-
oraph of a sandy and treeless area does not fully explain the
term. “deserl” because it is not necessary for a desert to be
sandy. Somle deserts, though arid, are not sandy and signs of
vegetation such as the cactus plants can be found. Though this.

.
may seem a minor point, its 1mpor-ance cannot be neglected.

If these points are not observed, then pictures are of prac--

tically no use if they are to be regarded as an aid in Teaching..

!

Match Stick Drawing

L. M. B.

It is not without fruth that a lesson with dull subject
matter may, to some extent, be brought to life by the use of

5 P



criticised that many members have lost their interest and support s

in the Association’s activities. However, action speaks louder

than word. The success cf this ball showed beyond any shadow

of doubt that they are still giving, and will give, their support.

and help.

In our last edition, we dealt on the organisation of a.

‘mathematics hour’. To our regret this scheme has come to a

standstill on the ground that suitable expsrts of mathematics are-

still unavailable. If there is the real reed we are doubly willing

to offer any assistance within our arility- We must express:

our deepest apology to all the enthusiastic mathematicians.

If the readers look closely at the contents of the present

edition, they will be conscious of the fact that there is a shortage

in articles. The successful publicity of the Agora sclely depends on
all members for their substantial help--their valuable contributions.

Let us. pray that more contributions will rush to our aid.

Why not try our hand at writing ‘something’ when we are free?

Once more it is our sincerest hope that all will enjoy a

more prosperous and successful year.

The use of Pictures in the Teaching of Geography

In teachine, especially in Geography, pictures prove to be
a very good and effective teaching aid. But if the pictures
are not properly chosen, they do not serve the purpose.

Several points must be noted when the teacher wants to
use picteres to illustrate or explain his lesson. Firstly, the
picture must show a single unit only. A picture may be very
well painted, but if it shows too many things it only leads to

confusion as the pupils do not know exactly what the teacher

—_9 —
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EDITORIAL

Kung Hey Fat Choy!

We hops we are/not too late in offering all the readers
our hearty greeting though the cdealening yet thrilling reports
of the fire-crackers have already faded. away. The long cold
winter is drawing to its close because the smiling spring is go:ng
to come, bringing new life and new hope to everything under
+he sun. So to our book of tecaching experience we have added
a page. We must have been planning how to fill our next
page with more records of success and satisfaction. We can
only do this by improving on our teaching methods and techniques.

May this be our greatest wish for this coming new term!

We must congratulate on the great SuCCess of the Chinese
New Year Ball held at the Ruby Restaurant. It .is tae first
ball ever since our association has come into existence. Over
two hundred past students and triends were present, spending

their evening amid the voice of joy and gaiety. We have been

_1.__



T AEEEBLRENTIR=E  BE. fﬂﬁf“ ‘
ﬁgﬂ%ﬂcvb ARI%5 54

|
|

TL L. |
mﬂj b ko 3 E?ﬂ‘iﬁﬁ% 3 s
B wworen oW s
B —BE N 2 s 3&§%¥'th5;}@ SWMEA
i]]‘:l’k#ﬁg Fift—crd A fJ\%ﬁ;\EM E
j;g F—FEHH SRR g%fﬁng;} sHMEA
Eli Iﬂ*’«l‘% - IS N —ERN swmEs |
pﬂ N R — 330
%@ $xj\ﬂ15q ?‘? N HERAR FRET 2
iﬁtgﬂ% ETF 2 1 5 /N F K ﬁﬂﬂ’ﬁﬁ]
fJHiT’ ﬁﬂﬁﬂ}ﬁﬁ; B £ 3% A % E T2
HEBBFM 0 <ok INBRAE opn o
o BE X 30 2 4t 9 ETFED i
ﬂ‘@'{’ﬁ%? g I&J:—Fmpgﬁ sSH=m ! ;Jv@ﬁ'.ﬁ it=A
L Ieae REVRH  em=s TERRYF 5T
&R (—) (Z) (Z) (74) ) Eodeie x ’J‘f% 3}5;1 RN
Eﬁﬁﬁﬁﬁﬂ-& B SifA E I“T .
%aﬁﬁﬁgﬁﬁt? Bi=5 | ’J‘mﬁg”yqz 1—; & M SHn
/NER S — 255 /1A & IE S |
AN — 2 B ,;_rt o " %ng b on ;tq*&ﬂﬁ“
F WA dé%*r"'fff g SHAR | R T
ETE [ G =
8 . N —— e
iy gl e ®H=A | Zﬁﬂx T OB
LrRAxA I Imi AR R e i —7
RS fJx%%—‘fﬁ; i H = gy o5
i 38 A T 2 i BT pam A B
HA 3 L"ﬁ:ﬂ"jf, —EN et | B OOET o -
\':'Hf- “—'{-1-‘ '~ % il g tfﬁﬁﬂ fitt
Eﬁﬁhﬁ"ﬁgaﬁj =R EFE 55 2h % & % B % g fif *
hBE_—F A slng | . p 3
ks [RLFEM £ %q}fﬁ%%rj‘ e
g @ N B = 7% ' “h i =
1 %?g;?;f?_,; S e -t
m%ﬂ%ﬁ%ﬁgﬁtT%Hﬁ e - ﬁuﬁﬁ!?%f;]q1 i)
BIEEERS L e oo | R ﬁiﬁ]
Trams it SER ap-p y, oy s L AT
R EF
w“‘:#ﬁgﬂ Sit—ic RE:‘% pikg 2 g
ﬁ ":'E’ n o BE 10 Hg.ﬁ.%x %’-};—-E_'E :ﬁﬁﬂﬂ'ﬁ% 3
Rteess RRUBEH (2-0) BH=x |
m—RE = NPT e =
A AERETE X ﬂﬁ_.-v {*’a RIAFFE R B—ERAH ﬁﬂﬁ:‘%
#’U*Rﬁ B ﬁ#j’;}j}} “'g—'ﬁ;'q\lj ;%ﬁ.ﬁf%-g (Z—#t) g8 _x
Ad BRI (EEMBEBEER )
,3;;;:_ A . SH—icAg |

_







	002582_031
	002582_032
	002582_033
	002582_034
	002582_035
	002582_036
	002582_037
	002582_038
	002582_039
	002582_040

