English, rather than simply learning and practising English. Possible
wider educational concerns were sometimes neglected.

Some groups found it hard to find a way of fitting their individual material
into the coherent package which they were trying to produce, so that it
made a whole.

As time passed first drafts of materials were tried out in their author’s
classroom and amended, and then given to other group members to trial and
comment on, before a ‘final’ version of the material was submitted to the
bank. All the completed materials have been tried out at least once, and most
twice. Inevitably, however, time caught up with us and a number of
materials have not really been trialled sufficiently.

Currently the materials are with the Education Department. They will soon
be printed and/or duplicated in some form, and then all members of the
swapshop will get copies of all the materials in the bank.

We would hope that as more contributions are added to the bank, and as
packages are completed they may be made available to others. For the mo-
ment, however, they belong to swapshop members.

The outcome

The most obvious outcome is that 5 sets of materials have been produced, as
set out above, embracing about 43 individual items.

This, however, is not the only outcome. It can be argued that the most
heartening and positive outcome of the swapshop is the fact that the
members wish to continue it on the same voluntary Saturday morning basis
as before. They have expressed the feeling that the Swapshop project has
provided them with an invaluable opportunity to improve their classroom
teaching together with a chance to meet colleagues and exchange ideas, ex-
periences and social chat on a regular but not over-demanding basis. This is
important to teachers, because it increases job satisfaction and helps them to
value themselves and their profession more highly. Teaching ceases to be
boring routine and becomes a more stimulating experience. While members
have expressed the wish to continue with the swapshop, they have preferred
not to continue to take part in the school-based curriculum development
project scheme, in order not to be subject to the time constraints imposed.
This may mean that the momentum behind the production of materials loses
some force, but it should also mean a more flexible use of time allowing us
to achieve a higher quality product.

The future

The ILE is planning to go on with the Swapshop. We are thinking of ex-
panding it to involve other past secondary participants who would like to
take part. This will necessarily involve more tutors.

It is hoped that more teachers of English will thus be able to widen their
knowledge and enhance their professional skills through joining the Swapshop.
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A SEVEN-SESSION THEME-BASED SCHEME OF
WORK FOR P. 6 PUPILS

John Duncan—Tutor

"lnq

Elizabeth Chan
Theresa Chan
Margaret Lee
Suzanna Ng
Phyllis Yu
Patsy Wong

. Primary Teachers

-

Primary teachers attending the ILE refresher courses are able to try out in
practice some of the new ideas they have picked from the course, by giving
Experimental Teaching (ET) lessons to classes in ‘affiliated’ primary schools.
These ET sessions take place on seven successive Fridays during the ILE
course, with the same class, and with a different ILE partucnpant teacher
taking the session each week.

One of the advantages of this system is that it encourages a strong co-
operative spirit between the seven ILE participants teaching a particularly
class, and a great deal of accummulated experience is shared in the process.
Another plus is that the once-weekly scheme provides ample time for
teachers to develop the skills necessary to plan, modify, observe and evalu-
ate lessons effectively—in a way which is practically impossible in the
hand-to-mouth environment of ordinary teaching. On the other hand, there
are potentially serious problems of discontinuity in this arrangement. An ET
session takes place only once a week, for a mere 35 minutes, and a different
teacher takes it each time. There is a danger that both class and teacher will
treat each session as a one-off fireworks display, bearing little relation to
‘ordinary’ teaching.

An obvious way to counter this discontinuity is to design a scheme of
work based on a strong theme. This theme will develop over the seven
weeks and will hold the seven sessions firmly together. The re-emergence of
the theme at the same time each week triggers the pupils’ memories of the
previous week’s session, thereby facilitating the revision and recycling of
language points from the week before, and overcoming the pupils’ feelings
of disorientation at having a change of teacher each week. The common
theme also gives each ‘new’ teacher the confidence to build in a consistent
way on what has been taught before, without having to worry unduly about
whether the class will ‘know’ a particular language item or not. Another
benefit of the theme-based approach is that, with the theme driving the
lesson content, there is much less chance of the ILE participants duplicating
work being carried by the class in their other English lesson during the
week. The theme’'s scheme of work could be designed to incorporate the
new language being presented by the regular teacher, but without any
danger of repeating that teacher’s activities or situations.
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For these reasons, seven participants on the February-June 1989 ILE
course chose to design and carry out a 7 session theme-based scheme of
work for the P.6 class they had been assigned to teach in Lo Yu Chik AM
School.

Having made their decision to use a theme, the group soon realised that
whatever theme they eventually selected would have to satisfy a number of
criteria. In the first place, naturally, the theme would have to be within the
experience of, and directly interesting to, P6 boys and girls. And further, it
would have to contain the depth and versatility to remain appealing over
seven weeks. With children of this age just starting to become interested in
the use of English in the world outside the classroom, further motivation
would be provided if the theme could incorporate realistic Hong Kong
situations where the use of English was natural. This would reinforce the
idea of English as a medium of communication rather than just another
school subject.

From the teaching point of view, it was important that the theme could be
exploited to provide practice in all the skills, and also, that activities em-
ploying the range of pairwork and groupwork interactions could be included
within it. The ILE teachers were also concerned that their lessons would
provide reinforcement of the new language that was to be introduced in
their regular teacher’s lessons during the seven weeks.

One final consideration was that the scheme needed to be extremely
flexible-even to the point of being capable of being abandoned midway if
the early sessions did not go as planned. The ILE teachers had met the class
and the class teacher, but none of them knew the class or the school before
their ET sessions started, so they were unable to predict what would happen
with any certainty. This criterion of possible abandonment instantly ruled
out, for example, the idea of a continuous story developing towards a climax
in the final session. For the scheme of work an episodic structure was there-
fore decided on, as being more suitable.

A number of themes were suggested and found wanting. Preparations for
a picnic or outing were considered, but it was felt that after the pupils’ initial
enthusiasm it would be difficult to maintain the theme for the whole
period-particularly since, unfortunately, there could be no ‘real’ picnic at the
end! The picnic was also an unlikely context In which to use English
realistically—Cantonese being the obvious choice in such an event. The
same objection was also levelled at the idea of using a visit to Ocean Park
as the theme.

The idea of a ‘hotel’ theme seemed to have more potential. Most pupils
would have been to a hotel at one time or another, English was often used in
hotels in Hong Kong, and most happlily, a large number of situations could
be included (as it were) under one roof—a restaurant, a disco, reception,
paying the bill, the pool, and so on. It would also be easy to obtain authentic
materials, which would add realism to the lessons.

The hotel theme quickly evolved into a series of episodes featuring an
American, Tom Jackson, staying in a Hong Kong hotel. It became obvious
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that Tom needed to have a Hong Kong friend, Mary Wong, to talk to, and to
inform him about Hong Kong. Very soon Tom started to develop into a
rounded character-with a family back home, and his own likes and dislikes.
The friendship with Mary provided opportunities to practise informal
language, expressing a variety of functions. The hotel itself, on the other
hand, generated more formal language.

However, as the scheme of work evolved, even the hotel theme was seen as
limiting. The main concern was that over 7 weeks the reappearance of the
same hotel would become monotonous. If the scheme of work had been a
seven-session project compressed into a week or two then this concentration
would have been acceptable, in fact desirable, but there were doubts about the
attractions of such a theme strung out over seven one-session weeks.

It was the characters themselves who were able to provide the additional
scope. Once it was decided that Tom was a tourist travelling on his own,
rather than a businessman, the possibilities for extension were endless.
Tourists buy presents, they visit the sights, they send postcards home. They
ask a lot of questions and they frequently need help. It was even possible to
reintroduce the discarded ‘Ocean Park’ topic for one session, as Tom and
Mary would visit the Park together—and of course they would talk about it
in English! The hotel would still provide the framework, but it was the
characters that had in fact become the unifying theme.

A simplified version of the final scheme of work appears below:

Lesson Topic Activity Function
1 At Reception Form Filling/ Asking and giving
Listening information about
yourself
2 At the Hotel Cafe’ Ordering Asking for
Food/Dialogue things/Requests
Building
3 At the Hotel Reading and writing Describing
Disco a poster people/Talking about
habits
4 Theft in the Hotel Dialogue Building/ Identifying people
pairwork puzzle
5 Buying Presents Matching game Suggestions,
Agreement/
Disagreement
6 At Ocean Park Reading authentic Vocabulary building,
material Suggestions
7 Postcards Home Reading and Writing Describing events
postcards

In practice, the group found that they did not need to abandon their
scheme! In fact, individual sessions went ahead as they had been planned
from the beginning. Modifications were made mainly in response to the
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pupils’ hesitancy with language which the teachers had thought they would
be able to handle—an inevitable result of not knowing the class well
beforehead. Similarly, the ILE teachers had assumed a greater degree of
assurance on the part of the pupils when it came to speaking up than was
actually the case, and as a result a number of activities had to be modified In
order to build the pupils’ confidence and encourage communication.

The pupils themselves undoubtedly enjoyed the experience. They had no
trouble perceiving the links between the lessons, and the teachers found that
the revision of the previous lesson’s points went very well. An interesting
insight was that the pupils were able to retain all sorts of ‘irrelevant” details
about Tom and Mary—for weeks after they had been casually introduced. It
was obvious that the characters had developed realistic identities of their
own (as they had for the teachers!) and that the pupils were able to identify
with them.

From the teacher training point of view, this theme-based scheme was a
useful learning process for the teachers themselves. It is unusual in Hong
Kong primary schools to use the approach of theme-based project work
which is the norm in most European countries. In Hong Kong, schemes of
work for English lessons tend to be concerned with how to divide up
and supplement the textbook with a strong focus on language input. The
textbook itself provides any thematic continuity that there is. This small
experiment indicated, however, that a theme or topic-based approach
does not preclude systematic input or practice, and further that it provides
a strong motivation for teachers and pupils alike.

In terms of transfer to schools, this particular scheme could certainly be
compressed into a shorter period of regular lessons, with very little modifi-
cation. It is sometimes observed that one of the practical difficulties with
communicative language teaching in schools is the amount of time, and
effort, that needs to be put into preparing materials. The advantage with
a theme-based scheme is that-once-prepared—it provides a ready-made
rentable chunk of material. In addition, precisely because the scheme has
a theme, totally new materials are not required for each lesson. As an
example, the cut-outs of the characters and the hotel used in this scheme
were greeted with recognition in lesson after lesson!

Nevertheless, the crucial feature that made this scheme a success was that
it was a cooperative effort. The seven teachers involved all contributed ideas,
and they all helped with the design and preparation of materials. Even a
brilliant single teacher working independently in their own school would
have been very unlikely to produce anything so creative or of such good
quality. It is therefore essential that teachers in schools should be strongly
encouraged to cooperate together by their principals, and be given recog-
nition by them when they do so. Without this support communicative
English language teaching in primary schools will never be as effective or as
enjoyable as it should be, and the creativity of talented teachers will remain

untagged.
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A Seminar on ‘Teacher Development’

About twenty professionals with an interest in language teacher
education took part in a seminar on ‘Teacher Development’ at the
British Council on Saturday 25 February 1989. The session was led by
Dr. Desmond Allison of the Institute of Language in Education. It
was organised by local representatives of the International Association
of Teachers of English as a Foreign Language (IATEFL), in conjunc-
tion with the Secondary School English Teachers Association (SSETA).

The seminar took a sympathetic but cautious look at reports of
activities undertaken in the U.K. and elsewhere by members of the
‘Teacher Development’ group of IATEFL. These reports suggested
how teacher development groups can be set up, in order to encourage
teachers to share experiences and exchange ideas.

Conclusions reached at the seminar were that successful teacher
development initiatives cannot be imposed from above or outside, but
have to come from teachers themselves. Teacher development can and
does take place in Hong Kong in various ways, but it seems unlikely
that “Teacher Development groups’ will spring up in local education
contexts at present. The needs of teachers to explore their own motiv-
ation and reflect on their experience may more easily be met by talking
informally to friends who are also teachers, perhaps from other schools,
or by working with colleagues on other projects.

Other aspects of teacher development include making small studies of
one’s own teaching, and developing materials for use in class and for
exchange with other teachers. These activities are valuable, though
they are also time-consuming. A challenge to teacher educators is to
encourage and support such initiatives, without seeking to impose
them, among teachers in schools.
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FIFTH HONG KONG INSTITUTE OF LANGUAGE
IN EDUCATION INTERNATIONAL CONFERENCE

LULTAC ‘89
(Language Use, Language Teaching and the Curriculum)
Hong Kong 13-15 December 1989

Summary of Objectives:

The Conference will focus on issues relating to language use, language
teaching and the curriculum. Extensive reassessments of language teaching
approaches of the late 70s and early 80s have led to a review, reinstatement
or reinterpretation of language teaching concerns within a context of new
insights into language learning and language use.

The designing and implementing of the curriculum in schools and other
institutions and the management of any changes in the curriculum need
to be informed by this work. The conference will, therefore, encourage
discussion of papers on topics such as the following:

1. Language Use and Language in Education

2. Language Learning and Teaching: Some areas for Re-Appraisal
3. The Place of Literature in Language Teaching
4. Curriculum.
5. Research
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ILE PUBLICATIONS AVAILABLE FROM THE
GOVERNMENT PUBLICATIONS CENTRE

Title Year
Published
Sample Language Tests for Primary Schools 1986
Listening Comprehension for Primary Schools 1987
Listening Comprehension for Secondary Schools 1988
Developing Reading in English—Approaches
and Techniques 1989
A Handbook on ‘Projects’ for Teachers of English Forthcoming
wRTFFIEER 1986
/NEFE A 1986
INERAEH 2 1987
/NI AR B R R 1988

Price
$18
$20
$25

$46.50

$45
$20
$25
$35

All ILE Handbooks for teachers of English and Chinese in Hong Kong can be

obtained from
Government Publications Centre
G/F G.P.O. Building
Central
Hong Kong
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FUTURE ISSUES OF ILEJ

Volume 7 of ILEJ will be published in December 1990. Contributions will be
welcomed. They should be sent to the editors before 31 June 1990 at the
following address:

The Editors (English/Chinese): ILEJ,
Institute of Language in Education,
Park-In Commercial Centre 21/F.,
56 Dundas Street,

Kowloon

HONG KONG

Articles should be approximately 4 000 words in length. An English style-
sheet is attached on the next page for your reference. A brief abstract in the
same language as the articles should be included. Book reviews will also
be welcome. Further information about the ILEJ may be obtained from
Ms Madeleine LAU. Tel.: 3-7719552.
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STYLE SHEET

. Manuscripts should be typewritten, preferably on A4 size paper. Typing

should be double-spaced and on one side of the paper only.

Iltems to be italicised should have single underlining. These include the

following:

a. Section headings and subheadings (which should not be
numbered).

b. Words or phrases used as linguistic examples.

c. Words or phrases given particularly strong emphasis.

d. Titles of tables, graphs and other diagrams.

e. Titles or headings of other books or articles referred to or cited.

Capitals (no underlining) should be used for the following:

a. Titles of article or review. (The author’'s name(s) may be in smaller
type).

b. Headings of NOTES and REFERENCES sections.

Single inverted commas should be reserved for:

a. A distancing device by the author (e.g. This is not predicted by
Smith’s ‘theory’ .. .).

b. A method of highlighting the first mention of terms specially coined
for the paper.

Double inverted commas should be reserved for verbatim quotations.

The first page should contain the title of the article at the top of the

page, in capitals, with the name of the author(s) immediately below and

centred. A reasonable amount of blank space should separate these

from the start of the text. Headings such as /ntroduction should be

underlined and located at the left-hand side of the text. These should be

two blank spaces between the subheading and the start of the first

sentence of the text, which should be indented 5 spaces.

Tables and diagrams should each be numbered sequentially and their

intended position in the text should be clearly indicated. Diagrams

should be on separate sheets. All such graphic displays should have

single underlining. Capitals should only be used for the initial letter of

the word Table or Diagram and for the first word in the following

sentence (e.g. Table 2. Distribution of responses).

Footnotes should not be used. Reference in the text should be to

author’'s name, year of publication and, wherever applicable, page or

pages referred to (e.g. ‘This is refuted by Smith (1978a: 33-9).

However, several authors take a different view (Chan 1978:13; Green

1980)).

Notes which require explanation should be indicated by superscript

numerals in the body of the article and should be grouped together in a

section headed NOTES (in capitals) at the end of the text. The number

and quantity of notes should be kept to a minimum.
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10.

11.

12

13.

14.

References should be listed in alphabetical order in a section headed
REFERENCES (in capital letters), immediately following the NOTES
section.

In cases of joint authorship, the name of the main author should be
placed first. Where each author has taken an equal share of the work,
the names should be sequenced alphabetically. The fact that the names
are in alphabetic order may, if so desired, be pointed out explicitly in a
note.

Journal articles should be referenced in the following way:

Oller, J. W. and Streiff, V. 1975. ‘Dictation: A test of grammar-based
expectancies,” English Language Teaching Journal 30(1):25-36.

Books and pamphlets should be referenced in the following way:

Foss, B. (ed.) 1974. New Perspectives in Child Development.
Harmondsworth: Penguin.

Articles in books should be referenced in the following way:

Kvan, E. 1969. ‘Problems of bilingual milieu in Hong Kong: Strain of the
two language system.” In Hong Kong: A Society in Transition, edited by
T. C. Jarvie and J. Agassi, pp. 327-343. London: Routledge and Kegan
Paul.
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The articles in this Journal record the personal views of the contributors
and should not be taken as expressing the official views of the Education
Department, Hong Kong.
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